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Abstract: This article aims to offer didactic guidelines based on the use of Digital Storytelling in the classroom to 

deal with emotional and creative content. This study is based on the fact that current teaching must progressively 

adapt to the digital era, in order to offer students a quality education and meaningful learning. In addition, the 

development of all dimensions of the student is essential to achieve the correct training of the student. This 

proposal is focused on emotional and creative development, as a fundamental part of personal development and 

the acquisition of key competencies. Thus, we intend to show an effective technique to work in the classroom, 

through electronic devices, and in a transversal way with different areas of knowledge, the previously mentioned 

elements. Finally, it is important to note that this work is the result of a final degree project, and the main theorical 

findings are extracted from this piece (González García, 2022, p.1-46). 
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I.   INTRODUCTION 

The purpose of this intervention proposal is to respond to the current need to deal with aspects related to emotional 

intelligence and creativity, since the current curriculum mentions the vital importance of these, but does not specify the 

contents to be worked on. Several studies show that the role of the teacher and the interaction with his students is key in 

the development of emotional competencies, coexistence in the classroom (Roca et al, 2002) and, therefore, in the integral 

and complete development of this (Murillo and Martínez-Garrido, 2018).  

In the current educational environment we find a large percentage of students with low tolerance to frustration and failure, 

generally unable to manage negative emotions. This is due to different factors, of which the following stand out. In the 

first place, we find the progressive absence of real social interactions among children, with the disappearance of 

conflict/problem solving situations that are so important for social and emotional development. The other factor is the 

misunderstanding of positive parenting. The child's close environment tries to avoid everything that produces negative 

feelings, enhancing the positive ones and isolating them in a bubble of all the elements that they believe can harm the 

child's well-being and growth. 

Therefore, it is necessary to create controlled conflict situations where students must regulate among themselves and also 

intervene emotionally through the use of attractive techniques such as, in this case, Digital Storytelling, in order to be able 

to identify and know how to act before our own feelings and those of others. When interviewing current teachers, most of 

them know the great potential that ICTs and audiovisual productions have for teaching any type of content; in fact, many 

of them use them in their teaching or in tutorial actions. They do not know the name of this technique, Digital 

Storytelling, but they do know how it works and its potential. The problem is that, when it comes to working on emotional 

or moral aspects, few give the students the leading role, focusing on the identification of values and feelings and not on 

their expression. Unfortunately, this causes students not to develop their creative capacity, despite the fact that this 

technique is a great opportunity to allow students to express themselves freely and creatively. 
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Concept of emotional education 

In 1983, Howard Gardner proposed the existence of a broad spectrum of intelligences, including "intrapersonal" and 

"interpersonal" intelligences. This showed the world the importance of the affective, emotional and social spheres in the 

development of the person and, therefore, in education. The union of the characteristics that define interpersonal and 

intrapersonal intelligence gives rise to emotional intelligence, which consists of the ability to establish contact with one's 

own feelings, taking advantage of this knowledge to guide one's own behavior, and the ability to differentiate and respond 

correctly to the moods, temperament, motivations and desires of others (Góleman, 1996). 

According to Bisquerra (2000), emotional education is a permanent and constant process whose main objective is to 

enhance emotional development, in order to achieve the integral development of the individual, enabling him/her for 

his/her daily life. This integral development is able to favor social, affective and personal wellbeing. Once this is defined, 

we can affirm that it is practically fundamental to develop knowledge and skills about emotions, so that the individual is 

able to face his daily life.  

The general objective of emotional education is to improve personal and social wellbeing, as well as to provide tools for 

the resolution of conflicts and challenges that the individual encounters daily, both internal and external (Álvarez, 2001). 

II.   THEORETICAL FRAMEWORK 

A. Concept of emotional education 

In 1983, Howard Gardner proposed the existence of a broad spectrum of intelligences, including "intrapersonal" and 

"interpersonal" intelligences. This showed the world the importance of the affective, emotional and social spheres in the 

development of the person and, therefore, in education. The union of the characteristics that define interpersonal and 

intrapersonal intelligence gives rise to emotional intelligence, which consists of the ability to establish contact with one's 

own feelings, taking advantage of this knowledge to guide one's own behavior, and the ability to differentiate and respond 

correctly to the moods, temperament, motivations and desires of others (Góleman, 1996). 

According to Bisquerra (2000), emotional education is a permanent and constant process whose main objective is to 

enhance emotional development, in order to achieve the integral development of the individual, enabling him/her for 

his/her daily life. This integral development is able to favor social, affective and personal wellbeing. Once this is defined, 

we can affirm that it is practically fundamental to develop knowledge and skills about emotions, so that the individual is 

able to face his daily life.  

The general objective of emotional education is to improve personal and social wellbeing, as well as to provide tools for 

the resolution of conflicts and challenges that the individual encounters daily, both internal and external (Álvarez, 2001). 

B. Concept of emotional competencies 

To talk about emotional competencies we will rely on the research of Ibarrola (2009); in his publication "Growing up in 

emotions" he lists each of the competencies that we must work on in order to be emotionally competent.  To begin with, it 

is necessary to look inside and start from the knowledge of our own emotions. This implies the ability to recognize a 

feeling just when it appears. For this, it is necessary to be aware of one's own emotions and identify them correctly.  

Secondly, we find the ability to regulate emotions. This is defined by Ibarrola (2009) as the ability that allows us to 

express our feelings and emotions with control and adapting to the context. We seek to control them, not to repress them; 

to express them appropriately.  

We continue with the capacity for self-motivation. Ibarrola (2009) establishes a set of skills of which motivation, self-

esteem and positive attitude stand out. The individual must find a way to regulate his or her state of mind in order to be 

able to enhance all his or her capabilities. 

Once we have worked on our own emotions, we move on to the recognition of the emotions of others. We emphasize 

empathy, that is, the ability to put oneself in the place of others, understanding their emotions and the signals that indicate 

what they want and need.  Finally, we address the control of interpersonal relationships. This means the ability to address 

people, knowing how to relate to them, communicating openly and honestly opinions, feelings, tastes and needs. It also 

refers to the ability to seek a common goal and in the development of conflict resolution (Ibarrola, 2009). 
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C. Emotional Education in the Primary Education Curriculum 

In the Order of January 15, 2021, which develops the curriculum corresponding to the Primary Education stage in the 

Autonomous Community of Andalusia, emphasis is placed on the role of tutorial action in emotional development, 

providing students with tools for the positive resolution of conflicts and enhancing the basic skills of emotional education. 

This same Order states that teaching must respond to the educational needs of students, whether personal, intellectual, 

social, emotional or of any other nature, which allow the maximum personal and academic development of the same. This 

includes the emotional development of students. That said, emotional education should not be treated in isolation since, as 

the curriculum states, all dimensions of the student should be developed in a comprehensive manner. 

D. Teaching role in emotional education 

Emotions are fundamental in social interactions, including school. Emotional education is a central element of the 

teaching-learning process at school since both the teacher and the students experience different emotions and the flow of 

these emotions determines the educational process and the classroom environment. Therefore, emotional education should 

not be limited to isolated tutorial actions, but should be something transversal in the teaching practice during the whole 

educational process. 

Correct emotional education improves the classroom climate, inter/intrapersonal relationships, motivates students, 

provides strategies and techniques for conflict management and develops social responsibility in students (Saarni, 1999; 

Fernández-Berrocal and Extremera, 2002; Bisquerra, 2002). 

For the teacher's work in emotional education to be satisfactory, it is necessary, first of all, to think about his or her own 

emotional development. A teacher can only educate emotionally if he/she is emotionally intelligent, otherwise he/she will 

not be able to educate his/her students affectively, emotionally and morally. An emotionally intelligent teacher must 

possess great interpersonal and leadership skills. He/she must be motivating, conciliatory and be mentally and emotionally 

well in order to positively influence his/her students. On the contrary, a teacher who is intolerant, inflexible, rigid and in a 

bad state of mind can provoke the opposite. 

E. Concept of creativity 

Creativity has recently gained importance to such an extent that it has become a sought-after skill in several fields, 

especially in education and the workplace. Despite its importance, its definition is somewhat ambiguous since, depending 

on the field, it is oriented differently. We will define creativity as the process of posing and approaching a problem in a 

clear and effective way in order to formulate an idea, concept, or scheme in an unconventional way. It can be defined as 

the ability to see new possibilities and act accordingly (Urquiza-Pozo & Gómez, 2007). To develop the creative capacity 

it is necessary to foster curiosity, which will be the trigger of this and its main source of motivation. 

Creativity has become a daily need, it is not something exclusive to great celebrities or geniuses, but is found in everyday 

life, finding quick and efficient solutions to everyday problems. A "creative" idea is characterized by being useful, 

effective and even original at the same time.  

Gardner (2001, p.126) considers that "the creative individual is a person who regularly solves problems, develops 

products or defines new issues in a field in a way, which, at first, is considered new, but eventually becomes accepted in a 

particular cultural context". 

A creative person is agile, with the ability to adapt to the context. He is a person with freedom of thought, capable of 

acting and expressing himself in an uninhibited way and without fear of what the rest of society will think. It is 

characterized by being a restless person, both physically and mentally. This means being always on the move, observing 

and analyzing their environment, being curious, eager to investigate and find answers to their questions, and having an 

entrepreneurial spirit. 

In conclusion, a creative person is able to adapt and flow in change, to bring out all the potential possible within it. 

Heraclitus said 2,500 years ago that "the only constant thing is change", so a creative person will be able to adapt to any 

situation that life presents. 
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F. Creativity in the Primary Education Curriculum 

In the Order of January 15, 2021, which develops the curriculum corresponding to the Primary Education stage in the 

Autonomous Community of Andalusia, we find the deepening programs, which aim to create motivating learning 

experiences for students. These programs complement and enrich the curriculum through activities that develop 

motivation and creativity. 

The Organic Law 3/2020, of December 29th, which modifies the Organic Law 2/2006, of May 3rd, on Education 

establishes that "artistic creation, audiovisual communication, digital competence, the promotion of creativity and the 

scientific spirit will be worked on in all areas of primary education". 

This makes it clear that creativity must be worked in all areas of knowledge, in order to achieve a complete and 

comprehensive development of students, the main objective of competency-based learning. 

G. Teaching role in the development of creativity 

Current education seeks to develop students in an integral way, enhancing their different dimensions and capabilities, 

according to their characteristics and sociocultural context. 

Multiple intelligences refer to this integral development, and within these, we will place special emphasis on creativity. 

Robinson (2009) affirms the importance of creativity in the educational system, due to the numerous advantages and 

virtues that its development brings. 

Fostering creativity in the classroom implies completely changing and updating the current educational landscape and, 

therefore, the teaching role. This implies rethinking roles, contexts, methodologies, spaces, contents and educational 

environments within the classroom. In general, it is necessary to readjust teaching-learning interactions and the role of the 

teacher and student according to the new methodologies. 

Creative processes are not eventual or improvised elements, they are complex processes that should be worked in an 

integral way within education, therefore, it is not something that should be taken lightly and fortuitously. It must be a 

structured process, with a foundation and sequenced elements. The teacher must be fully committed to his or her work, so 

that his or her teaching provokes meaningful learning and leads to thinking and using creative thinking strategies. 

H. Concept of Digital Storytelling 

Traditional storytelling consists of "the art of conveying events through words, images, and sounds, often by 

improvisation or embellishment" (Duveskog et al., 2012).  

We live in a digital era in which the way of telling stories has evolved by leaps and bounds from the traditional linear 

structure, and which has been enriched by the ability to integrate a multitude of diverse resources, giving rise to digital 

stories or Digital Storytelling (Lambert, 2007). 

Digital Storytelling is an innovative narrative technique based on the construction of a multi-format digital story using 

hypermedia language. It is based on the creative potential of ICTs to capture ideas, feelings and knowledge through 

audiovisual stories.  

The term hypermedia refers to the set of techniques or procedures used to create audiovisual content that includes not only 

information in the form of text, but also multimedia elements such as audio, images, video... with the ability to interact 

with other users. 

Robin (2008) reaffirms that this technique allows the creation of audiovisual content with a great expressive charge, using 

images, backgrounds, animations, music... being able to recreate historical events, personal experiences and even fictional 

stories using imaginary scenarios and environments. Therefore, it is any technique that uses digital technology to create a 

narrative (Sylvester and Greenidge, 2009). 

DST requires careful prior elaboration, both narrative and technical. It is necessary to prepare a script reflecting the ideas, 

arguments and resources to be used and a basic knowledge of editing to be able to carry out a montage capable of 

transmitting to the audience everything the author wants. At the time of writing the script, it is advisable to create a 

"Storyboard" or graphic script, which consists of a set of sequenced illustrations used as a guide to understand and 

preview a story and its structure. 
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It is remarkable the enormous innovative and creative potential of this narrative technique, digital tools allow to break the 

barriers and obstacles presented by traditional narrative. Not only does it have great potential, but it is also widely 

accessible as it ranges from complex film productions to small "home" assemblies, so that today virtually everyone can 

create and participate in the production of a digital story or, at least, enjoy it. 

I. Application of Digital Storytelling to education 

Within education, the story is a fundamental key in childhood: "A fable, a story, or an anecdote can be a hundred times 

more remembered than a thousand theoretical explanations, psychoanalytical interpretations or formal approaches" 

(Bucay, 2020 P.8). Therefore, it was necessary a renewal to the current times, thus emerging the application of Digital 

Storytelling or Digital Storytelling in the classroom.  

Digital Storytelling allows connecting people and experiences, transmitting ideas and knowledge beyond words. This 

technique has the ability to expand the way we communicate, learn, and reflect on our lives and experiences (Pratt, 2010), 

completely revolutionizing the educational field as we know it, being able to enhance multiple skills and competencies by 

offering students the opportunity to create their own story using ICT tools. 

It becomes a tool with great potential to work aspects of emotional and creative development in the classroom, where it 

matters not only the final product, but also the creative process that surrounds it. There are numerous digital tools that 

primary school students have at their fingertips today, both editing programs and sources of inspiration in social networks. 

Teaching how to use them correctly is not only a necessity to be able to work the digital story but also a great opportunity 

to show the correct use of these tools. 

J. Some underlying didactic applications of the final degree project 

ACTIVITY: Digital scenarios 

Specific objective: To discover the creative potential of Information and Communication Technologies. 

Development: 

This activity will be carried out in the computer room, in pairs. Different scenes are raised aloud and each pair will have 

to create a digital character, with a background and an appropriate text, adjusting as much as possible to the situation. For 

example: if we pose a scene of two friends talking happily in the park, each pair will have to create a pair of characters, 

place them in a park and create a short logical dialogue between the two of them. 

In the first session, simple examples and approaches will be used so that the students will gradually gain fluency with the 

different possibilities that we previously mentioned in activity III What is Digital Storytelling? This activity will allow 

students to explore, freely and with the teacher's recommendations, different possibilities to perform the proposed tasks. 

In the second session, students will be asked to express the intentions and emotions that the teacher sees fit with each 

scenario. The creations of the second session will be sent by e-mail to the teacher. 

In the third session the creations will be shared and we will show how to add audio to our creations according to the tool 

used. Little by little we will introduce the DST technique and the students will be able to create their own digital story. 

To create these digital scenarios students will be able to use, among many tools, the following: 

● Websites to create avatars. 

● Paint 

Google images 

● PowerPoint 

● PowToon 

● Genially 

● Canva 

● Etc. 
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ACTIVITY: Hands on work. 

Specific objective: to develop the expressive and creative capacity to tell stories. 

Development: 

The concept of script and Storyboard will be explained, as well as its structure of: approach, knot and denouement. The 

crux should be a conflict situation that generates a problem to be solved. It is important to mention that the length of the 

narration of the story should be a maximum of 5 minutes and that within the story it is essential to describe the emotions 

of the characters, as well as their evolution. 

The class hours will be dedicated to create the basis of our future digital stories starting with the script, the approval of 

this and ending with its visual expression in the form of storyboard. The activity will be carried out in four sessions, of 

which two hours will be dedicated to create the script in the language class, with the help of the teacher of this subject to 

validate the scripts and resolve doubts. 

The last two hours will be used to create the storyboard in the art education sessions, with the help of the teacher of this 

subject to carry out the same task mentioned above. The storyboard will be made in the following template, indicating the 

name of the author, the tool to be used and writing a brief description of each scene. The teacher will have several 

templates available to the students. A maximum of 3 templates can be used for each student. 

 

Image 1. Storyboard Template 

III.   CONCLUSION 

Once we have seen all the points to be addressed in this article, we end with a critical analysis of the outstanding aspects 

of this project, as well as with our conclusions. One of the strong points of this proposal is that the intervention is that the 

activities and sessions are sequenced following a logical order as far as emotional competences are concerned; starting 

from the identification of own emotions, their self-knowledge, the expression of these emotions and the recognition of 

those of others. 

It is also worth mentioning the transversal nature of the contents dealt with, allowing great flexibility in structuring the 

timing of the activities and requiring good coordination between fellow teachers. As we have mentioned in previous 

points, the intervention is intended for the last cycle of primary school, due to being in the pre-adolescent stage; this being 

an ideal stage to work on aspects of emotional development.  

In terms of creativity, this proposal seeks to give the students the protagonism and freedom they need and demand during 

their learning; being the teacher an intermediary in the process of approaching the Digital Storytelling technique and the 

necessary tools for its correct elaboration.  This also helps us to show the students the correct use of information and 

communication technologies; something of vital importance in such a digitalized era in which premature access to the 

Internet is one of the causes of many problems today. In short, we start from the students' previous knowledge in order to 

achieve meaningful learning; a fundamental objective of the teaching-learning process. 
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In conclusion, we can emphasize that this is an intervention proposal based on an innovative technique and that it is very 

useful to obtain good results in the future of our students. Our personal objective were to do a final degree work that 

would give an answer to one of my most repeated questions as a future teacher; how to work on personal development in 

a creative and attractive way for students in the classroom. Thanks to the technique of digital Storytelling, and its 

enormous and infinite potential, opens a great door in the way of understanding education today. 

REFERENCES 

[1] González-García, R. (2022).  Proyecto de intervención para el desarrollo emocional y creativo a través de Digital 

StoryTelling en Educación Primaria. Final Degree Project. University of Jaén. 

[2] Araya, Y. (2005). Una revisión crítica del concepto de creatividad. Revista Electrónica "Actualidades Investigativas 

en Educación", 5(1), 1-31. 

[3] Audiolibros infantiles educativos - Cuento narrado para niños - Audiocuento sobre el topo Tito. (2020, 7 mayo). 

[Vídeo]. YouTube. https://www.youtube.com/watch?v=V_-ztSESZA4 

[4] Bucay, J. (2019). Cuentos para Demián: Los cuentos que contaba mi analista (Biblioteca Jorge Bucay) (1.a ed.). 

Editorial Oceano. 

[5] Buitrón, S., & Navarrete Talavera, P. (2008). EL DOCENTE EN EL DESARROLLO DE LA INTELIGENCIA 

EMOCIONAL: REFLEXIONES Y ESTRATEGIAS. Revista Digital de Investigación en Docencia Universitaria, 2, 

8. https://doi.org/10.19083/ridu.4.8 

[6] Cruz, P. (2014). Creatividad e Inteligencia Emocional. (Como desarrollar la competencia emocional, en Educación 

Infantil, a través de la expresión lingüística y corporal). Historia y Comunicación Social, 19(0). https://doi.org/ 

10.5209/rev_hics.2014.v19.44944 

[7] del Moral Pérez, M. E., Villalustre Martínez, L., & Neira Piñeiro, M. D. R. (2017). PERCEPCIÓN DOCENTE DEL 

DESARROLLO EMOCIONAL Y CREATIVO DE LOS ESCOLARES DERIVADO DEL DISEÑO 

COLABORATIVO DE DIGITAL STORYTELLING. Educación XX1, 21(1). https://doi.org/10.5944/educxx1. 

20202 

[8] Elisondo, R. C. (2015). La creatividad como perspectiva educativa. Cinco ideas para pensar los contextos creativos 

de enseñanza y aprendizaje. Actualidades Investigativas en Educación, 15(3). https://doi.org/10.15517/aie.v15i3. 

20904 

[9] Filella Guiu, G., Ribes Castells, R., Agulló Morera, M. J., & Soldevila Benet, A. (2002). Formación del profesorado: 

asesoramiento sobre educación emocional en centros escolares de infantil y primaria. Educar, 30, 159. 

https://doi.org/10.5565/rev/educar.318 

[10] Giménez, R. A. (2022). Así Es La Vida. Editorial Dialogo. 

[11] González, B. B. (2009). La observación participante en primaria: ¿Un juego de niños? Dificultades y oportunidades 

de acceso a los mundos infantiles. AIBR: Revista de Antropología Iberoamericana, 4(2), 229-244. 

[12] EL lobo y los tres cerditos - historias español - Cuentos infantiles. (2017, 7 diciembre). [Vídeo]. YouTube. 

https://www.youtube.com/watch?v=wIyzL6sepFk 

[13] Ley Orgánica 3/2020, de 29 de diciembre, por la que se modifica la Ley Orgánica 2/2006, de 3 de mayo, de 

Educación. BOE nº340, de 30 de diciembre de 2020. https://www.boe.es/eli/es/lo/2020/12/29/3 

[14] Merchán-Cruz, E. A., Lugo-González, E., & Hernández-Gómez, L. H. (2011). Aprendizaje significativo apoyado en 

la creatividad e innovación. Metodología de la Ciencia, 3(1), 47-61. 

[15] Muñoz Vita, A. (2020, 7 octubre). La creatividad será la habilidad más buscada en el poscovid [Gráfico]. 

CincoDías. https://cincodias.elpais.com/cincodias/2020/10/06/fortunas/1602006370_586706.html 

[16] Murillo, F. J., & Martínez-Garrido, C. (2018). Factores de aula asociados al desarrollo integral de los estudiantes: Un 

estudio observacional. Estudios pedagógicos (Valdivia), 44(1), 181–205. https://doi.org/10.4067/s0718-0705201 

8000100181 

https://www.researchpublish.com/
http://www.researchpublish.com/


                                                                                                                                                    ISSN 2348-1218 (print) 

International Journal of Interdisciplinary Research and Innovations     ISSN 2348-1226 (online) 
Vol. 10, Issue 2, pp: (77-84), Month: April - June 2022, Available at: www.researchpublish.com 

 

   Page | 84 
Research Publish Journals 

 

[17] Narrativa Digital. (2016, 20 octubre). [Vídeo]. YouTube. https://www.youtube.com/watch?v=o8jbAvV45F8 

[18] Ocho pasos para usar en clase la narración digital o digital storytelling. (2015, 28 julio). [Infografía]. Aula Planeta. 

https://www.aulaplaneta.com/2015/07/28/recursos-tic/ocho-pasos-para-usar-en-clase-la-narracion-digital-o-digital-

storytelling/ 

[19] Orden de 15 de enero de 2021, por la que se desarrolla el currículo correspondiente a la etapa de Educación Primaria 

en la Comunidad Autónoma de Andalucía, se regulan determinados aspectos de la atención a la diversidad, se 

establece la ordenación de la evaluación del proceso de aprendizaje del alumnado y se determina el proceso de 

tránsito entre distintas etapas educativas. BOJA Extraordinario nº7 de 18 de enero de 2021. https://www. 

juntadeandalucia.es/boja/2021/507/1 

[20] Rosales-Statkus, S., & Roig-Vila, R. (2017). El relato digital (digital storytelling) como elemento narrativo en el 

ámbito educativo. Notandum, 163–174. https://doi.org/10.4025/notandum.44.14 

[21] Roca, J. S. et al (2002). La educación emocional y la interacción profesor/a-alumno/a. Dialnet. https://dialnet. 

unirioja.es/servlet/articulo?codigo=1034495  

[22] Santamaría, J. S. (2010). La competencia emocional en la escuela: una propuesta de organización dimensional y 

criterial. Ensayos: Revista de la Facultad de Educación de Albacete, (25), 79-96. 

[23] Villalustre, L., & Moral Pérez, M. E. D. (2014). " Digital storytelling": una nueva estrategia para narrar historias y 

adquirir competencias por parte de los futuros maestros. Revista Complutense de Educación, 25 (1), 115-132 

 

 

 

https://www.researchpublish.com/
http://www.researchpublish.com/

